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MOOCs – some initial considerations
Massive open online courses, or MOOCs, have been expanding rapidly throughout the world
since the ‘Year of the MOOC’ in 2012, offering higher education, often free, to millions of
learners – especially in developed countries with wide access to the right technology and
resources.
MOOC is an acronym; it stands for massive, open, online, course. The course is massive because
it involves a large numbers of participants, including both instructors and learners who cannot be
physically present same time same place around a specific topic of learning. The course is open
because the material put by the facilitators, the work done by th e participants are accessible to or
shared between all the people taking it. It is also open in the sense that it is free. Participants
might pay to get a credit through an institution, but they do not pay for participating in the
course. The course is also distributed online because all the blog posts, articles, tweets and tags
are shared online by the participants taking it. MOOCs are planned courses in the sense that they
have a start and ending sessions. They have also facilitators, course materials, and participants.
For some, Massive Open Online Courses (MOOCs) are being touted as the latest panacea for
higher education. While the hype about MOOCs presaging a revolution in higher education has
focussed on their scale, the real revolution is that universities with scarcity at the heart of their
business models are embracing openness. Media frenzy surrounds them and commercial interests
have moved in. Sober analysis is overwhelmed by apocalyptic predictions that ignore the history
of earlier educational technology fads.
While many identify MOOCs as providing direct access to global high quality education, others
“detect a new form of cultural imperialism”. “Literature considering MOOCs in a global
development context points to two sides of an issue of access and equity. “On one side, MOOCs
are hailed as a cost-free access to excellent resources and learning experiences for students in
less educationally privileged geographies, notably the rural areas. “Alternatively MOOCs, with
their high demands for connectivity, online literacy and English language skills, may be
excluding developing world students and privileging learners from the most highly developed
educational environments.”
Therefore, from the above short introduction it could be seen the controversial discussions about
MOOCs, which are still ongoing. As the development of online education in general still has a
long way to go before it is in a position to challenge traditional campuses, we should focus both
on challenges and opportunities, from different educational and socio-cultural contexts.

The Romanian case for MOOCs
According with the next figure, in 2015 there weren’t MOOCs provided by Romanian
institutions.

Source: https://www.openeducationeuropa.eu/en/news/european-moocs-scoreboard-out

One year later, as it was stated in the MOOCS- state of the art report from this project’s output
MOOCs in Europe - report EADTU, June 2016 http://eadtu.eu/images/publicaties/MOOCs_in_Europe_November_2015.pdf, from
http://eadtu.eu/home/publications

Through the 2 chapters about Romania, underlined some recent initiatives:
● Methods and Models of MOOCs Integration in Traditional Higher Education by
Diana Andone cites the article
https://www.researchgate.net/publication/260987116_Integrating_MOOCs_in_Blended_
Courses
● A summer-day's MOOC by Sander Schroevers, Hans Seubring-Vierveyzer, Part-time
Academy, Amsterdam University of Applied Sciences (HvA): Analysing case studies of
short-term faculty-led international experiences in Romania, Georgia, and the
Netherlands, it reports on the process of trying to internationalise the non-mobile student
in Higher Education, and to offer a distance MOOC-situated learning alternative for
overseas students partaking in selected STIE programmes. The findings may have
practicable implications for those who are involved in considering a similar blend of
short-term international experiences programmes with open online courses. Romanian
partner: Facultatea de Business of the Universitatea Babes-Bolyai (in Cluj-Napoca,
Romania).
● In addition to that, through the NOVAMOOC state of the art project research paper other
initiatives are presents, such Projects / Studies related to MOOCs in Romania:
(eStudent http://estudent.ro ), some MOOCs related events and MOOCs studies
https://scholar.google.ro/scholar?q=MOOC+OR+MOOCs+Romania&btnG=&hl=en&as_
sdt=0%2C5

The Romanian challenges
While the number of students in Romania continues to decrease, universities often fail to equip
them with skills needed for employment – and they have two to three times less chance of
finding work than those who left school after primary level.
MOOCs now offer more study options than ever before. Still, most universities in Romania
continue to offer the majority of their courses face-to-face. Consequently, easy access is most of
the time limited to only those learners who live within the areas surrounding the institutions. In
the literature there has been a growing realization that a single mode of instructional delivery
may not provide sufficient choices, and engagement needed to boost learning performance.

As Romanian higher education system is characterized by decrease in university enrolments, the
regrettable rates of dropping out, the demands of the twenty-first century learners, and the need
for a more accentuated technological development, therefore is necessitated a “radical shift to
new approaches in higher education in Romania”. Furthermore, as most universities in Romania
are contact learning institutions, access are largely confined to only those students who live in
surrounding areas. Therefore it is more than necessary to adopt a blended learning approach that
combines both online and face-to-face experiences to optimize learning in Romanian higher
education system.
Thus, in the close circle of academics, the dialogue has started recently on the future of the
Romanian university, the importance of catching up with the technological advancement, and
responding to the different demands of the new generation of learners.
In fact, the literature emphasises that research on how people learn has adopted new perspectives
as a result of the advent of new technologies that affect the teaching/learning process. According
to Calkins and Vogt (2013) “Next generation learning” research is informed by:
 A deepened understanding of learning: how, where, and why students (and people of all age)
learn most effectively.
 A deepened understanding of learners: what’s required to engage and meet students’ complex,
individual needs.
 The recognition that the world has changed: so thoroughly, in fact, that it requires a much
higher level of achievement for much higher percentages of students.
In this respect, the massive open online course (MOOC) trend has lately emerged in higher
education in the world, and the advocators claim the anytime/anywhere mantra and the principle
of multi-access learning that underlie the MOOC movement can attend to learners’ needs for
personalization, flexibility, and agency.
Even though MOOCs are in fact standalone online courses, their introduction to the higher
education in Romania can be in the form of blended courses designs (those that combine online
and face-to-face learning experiences). This is mainly because it is unlikely that the Romanian
universities can abandon face to face lectures as the main delivery mode.
However, since the learning styles and requirements of learners differ, it’s mandatory for these
institutions to use a blend of learning approaches to be responsive to these differences. So,
instead of replacing courses at higher education institutions, MOOCs could enhance those
courses. Adapting the MOOC principle to the Romanian university context, a university may use
some version of a course management system application to connect all students within a
specific department. Through such platform, students can access videos of lectures not just but
their group teacher but also teachers of the same subject in the department, track assignments and
progress, interact with professors and peers, and review other supporting materials, like

PowerPoint presentations or scholarly articles. At a larger scope, teachers of the same major
across universities of the country can collaborate to structure online courses and allow students
to benefit from the lectures of not just their own teachers but other teachers in other universities,
attending hence to different learning styles. Blended learning merges multiple delivery media
that are designed to complement each other and enhance learning. These include face-to-face
traditional instructor-led lectures, synchronous online, and asynchronous online modes.
Some challenges should be underlined: To implement a MOOC framework and create a
meaningful learning environment a variety of issues need to be addressed; these are mainly
institutional, pedagogical and technological factors (Singh, 2003). The institutional factors are
mainly related to the preparedness of the organization, the availability of content and
infrastructure, and the implementation of a needs analysis to understand learners’ needs. The
Pedagogical dimension is concerned with the combination of content that has to be delivered
(content analysis), the learner needs (audience analysis), and learning objectives (goal analysis).
The pedagogical dimension also addresses the choice of the most appropriate delivery method. It
is also concerned with whether both the teachers and students have the knowledge required to
use new technologies and, possibly, more sophisticated instructional practices. The technology
issues need include creating a learning environment and the tools to deliver the learning
program. They include also the choice of the most effective learning management system (LMS)
that would manage multiple de livery types and a learning content management system (LCMS)
that catalogs the actual content (online content modules) for the learning program. Technical
requirements, such as the server that supports the learning program, access to the server,
bandwidth and accessibility, security, and other hardware, software issues are also to be dealt
with.

Short conclusions

Romanian higher institutions need to adopt reform strategies that are mainly informed by
students’ needs. These institutions need also to provide via multi -access learning delivery
modes. In this respect, the multi - access learning framework that underlies MOOCs supports
student choice and agency. When talking about MOOCs as an educational technology, the
primary focus should not be the technology itself, but rather the pedagogy. That is to say, we
should first specify the learning experiences we want to create, the learning outcomes we want to
achieve and then enable them with technology. Consequently, the teachers’ needs for
professional development should also be under investigation.

From one point of view, the problem is that the Romania regulations are outdated, and were
imposed at a time when MOOCs as a method of distance education did not exist.
Moreover, according with the UNESCO’s Guide entitled “Making Sense of MOOCs: A Guide
for Policy-Makers in Developing Countries”, we can also consider their recommendations
regarding the huge potential of online learning and MOOCs:








First, open and online education is seen as an innovation driver for improving education
and as a basis for transforming secondary and higher education systems. In this respect,
MOOCs are excellent for promoting lifelong learning. As courses offered free-of-charge
to any number of people, anywhere and anytime, MOOCs enable access to higher
education and beyond for people who cannot afford a formal education and are
disadvantaged. In this respect, MOOCs may be regarded as contributing to the
democratisation of higher education.
Second, MOOCs can reduce the disconnect between the skills and aptitudes of the
majority of university graduates and the needs of the industry sector in many countries.
This disconnect is triggering huge unemployment amongst youths and adults, particularly
women. MOOCs can be useful in providing job-oriented training and skills development,
and we are already witnessing a number of policies and initiatives in certain emerging
and developing countries strategically leveraging online learning, including MOOCs, for
workforce development and upskilling programmes. However, issues related to
credentials for MOOCs remain a challenge. This is an area demanding closer, multistakeholder collaboration, involving governments, higher education institutions and the
private sector.
Third, MOOCs emerged from the open education movement. As such, they enable free
access to high-quality content and resources, which might be too costly for higher
education institutions in developing countries to produce. Use and reuse of MOOCs is
therefore an important consideration in developing a national strategy. However, it is
crucial to adapt such resources to various contexts.
Last but not least, through the Guide there are also emphasized two critical components
for governments in developing countries to leverage the full potential of online learning
and MOOCs: developing teachers’ competencies to effectively use ICT; and embedding a
robust quality culture in the design and delivery of online courses
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